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Abstract 

Problem Statement: Academicians such as scientists contribute to the 
research of knowledge, to the free disclosure of knowledge, to students' 
training, and to public service with their special knowledge and skills. 
Academicians' ethical responsibilities and values have a very important 
place in the development of universities' functions, which, in turn, play a 
very fundamental role in the development of societies and humanity. 
Recently, within the scope of ethics, studies have focused on developing 
professional ethical codes, which have gained increasing attention. Within 
this frame, the problems of this study involve the opinions of 
academicians in Turkish state universities in relation to the extent that 
they adopt ethical responsibilities to their profession, colleagues, students, 
university and community. 

Purpose of Study: The aim of this research is to determine the opinions of 
academicians in Turkish state universities in relation to the extent that 
they adopt ethical responsibilities to their profession, colleagues, students, 
university and community, and to what extent their col leagues fulfil I these 
responsibilities. 
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M ethods: This study was designed to be a descriptive survey. The universe 
of this study consists of 14058 academicians; 387 academicians were 
included in the research from Engineering, Medicine and Education 
Colleges. The data were collected with five scales including academic 
responsibilities. In order to form the scales, a comprehensive review of 
handbooks published by 50 universities from 13 countries was made. 

Findings and R esults: Academicians adopt the responsibilities to profession, 
colleagues, students, university and community "completely," whereas 
they are of the opinion that their colleagues adopt these rules "to a great 
extent." Most adopted and fulfilled responsibilities by faculty are related 
to "responsibilities to students." However, they adopt and fulfill their 
responsibilities towards their profession to a relatively lesser degree. 
Associate professors are more sensitive to their responsibilities to their 
professions than assistant and full professors are. 

Conclusions and Recommendations: With this research, it is concluded that 
academicians least often adopt and fulfill the responsibility of 
whistleblowing any unethical practices to the authorities. In preventing 
unethical behavior, it is necessary to grasp the importance of 
whistleblowing as a virtuous behavior in academia; it should be 
encouraged as much as possible. This role will be undertaken by the 
ethical commissions or university administrations. Perceptions of 
academicians significantly differ from each other in relation to the 
"academic discipline and title" variables. Associate professors and 
academicians from colleges of medicine adopt their academic ethical 
responsibilities the most. In preventing unethical behaviours within the 
university, ethics training, professional ethics, science philosophy and 
research methods should be a part of the curriculum in all graduate 
programs and disciplines. 

Key Words: Academic ethics, academic responsibilities, academic code of 
ethics 

In recent years, within the context of the issue of ethics which has become highly 
popular, studies focusing on the development of ethical codes have been subject to 
great interest. Almost all professions admit that there is a need for developing ethical 
codes that will control and guide the behaviors of their members. In general, the 
existence of ethical codes is considered to be one of the fundamental properties of a 
profession (Engle & Smith, 1990). Traditional mechanisms cannot provide adequate 
guidance for academicians to meet the demands of higher education which are 
becoming increasingly complex and to solve the ethical problems they are confronted 
with (Fisher, 2003). Therefore, a determination of academic codes of ethics is of great 
importance in terms of avoiding possible conflicts among academicians and their 
exhibiting expected behavioral standards (Mason, Bearden & Richardson, 1990). 

According to Callahan (1982), codes of ethics have a number of functions such as: 
(a) stating the ideals of a profession or field, (b) legitimating the profession or field in 
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the face of skepticism or uncertainty, (c) regulating the practices of its practitioners 
toward each other, (d) delineating the relationship that should be obtained between a 
practitioner and the patient or client, (e) seeking to insulate professionals from 
outside influences and to establish a profitable monopoly on their skills, (f) seeking 
to define the nature of a profession, (g) establishing some internal rules for regulating 
the practice of that profession, (h) a response to internal tensions and external 
pressure. 

From this point on, we can conclude that "academic ethics" is an umbrella term 
that includes the terms: "ethical behavior standards, codes, rights, responsibilities 
and practice rules in academia." The academic ethic refers to "the obligations of 
university teachers both to their own disciplines and institutions and to their 
surrounding societies" (Shils, 1997). In other words, academic ethic defines the 
values that should be followed conscientiously based on the social and scientific 
responsibilities of the shareholders of the academician team members (Biiken, 2006). 
Academicians' responsibilities are classified in different ways in the literature. For 
instance, Engle and Smith (1990) classified the ethical attitudes of the faculty 
members teaching accounting in the following manner: "research, travel, outside 
employment, relationships with students and publishers, and use of computer 
resources;" this classification has been used by different authors carrying out ethical 
research (e.g. Shenas, 1994; Koklii, 2003). 

We address this issue by classifying the ethical responsibilities of academicians 
based on the analysis of the manuals, handbooks and guides published related to 
academic ethical responsibilities of academicians by 50 universities in 13 countries.’ 
While determining these responsibilities, the researchers searched the Web sites of 
universities for the purpose of obtaining the best possible number of university 
handbooks and guides with these keywords: "faculty ethics, responsibilities, 
academic ethical principles, faculty codes of conduct, the ethics of professors, faculty 
professional ethics." The main topic of the present study, the academicians' 
responsibilities towards their 1) profession 2) colleagues 3) students 4) university and 
5) society are explained below. 

Academicians' Responsibilities towards their Profession 

As members of the academic world, academicians should carry out research 
studies in their fields, improve their academic competencies, behave in a manner 
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compatiblewith academic honesty and correctness while conducting their works, put 
forth effort to come up with scientific facts, present scientific facts without distorting 
them and inform the authorities in case of ethical violations. On the other hand, an 
academician should stay away from any activity which may pose a threat to his/ her 
academic reliability and independence and may harm the credibility of the 
profession; an academician should also avoid conflicts of interest. 

Academicians' Responsibilities towards their Colleagues 

Academicians should be respectful to the academic freedom of their colleagues, 
be unbiased while evaluating their colleagues from academic and administrative 
perspectives, cite the contributions of their colleagues to works performed in 
cooperation, make appropriate citations to their colleagues' ideas and findings, be 
open to the criticism of their colleagues, help young colleagues to develop 
themselves, keep their colleagues' private information secret except for legal cases, 
avoid such behaviors as threat, abuse or insult to their colleagues. Moreover, Gao, 
Siegel, Johar and Sirgy (2008) stated that academicians should pay attention to these 
items to avoid in their relationships with their colleagues: criticizing their colleagues 
in front of other academicians, students or administrative personnel, putting 
pressure on editors to accept their works, or showing favoritism to their friends and 
other people with whom they have some personal connections when they are 
working as editors. 

Academicians' Responsibilities towards Students 

Academicians should avoid discriminatory behaviors based on religion, 
language, ethnicity, ideas, gender, sexual tendencies, age, or handicaps against their 
students. They should also provide a syllabus including the aims and evaluative 
criteria of the course for students, teach the lessons in line with this syllabus, evaluate 
students' works fairly, give constructive and timely feedback for the evaluative 
process, encourage students to freely express their opinions, arrange the office hours 
in such a way as to be available for students and announce them in advance, keep 
their students' personal information secret, avoid behaviors which may somehow be 
abusive for students, and bea model for students by exhibiting ethical behaviors. 

Academicians' Responsibilities tmvards the University 

While carrying out the requirements of their responsibilities towards the 
university, academicians should avoid behaviors that distort the credibility of the 
university, be willing to accept the duties complying with their qualifications, protect 
the resources of the university, use those resources effectively and efficiently, inform 
the university in advance of their intention to quit their position so as not to cause 
any trouble for the university, avoid declaring their personal opinions as if they were 
the opinions of the university, and keep away from any activities that contradict their 
duties and responsibi I ities at the uni versity. 

Academicians' Responsibilities towards Society 

Asa member of society, academicians should be sensitive towards societal issues, 

protect society's interests, separate personal opinions from scientific findings while 
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addressing society, play an active and effective role in society's economic, cultural 

and intellectual development, avoid behaviors that may be harmful to the credibility 
and stability of society, and regard serving society as a societal responsibility. 
Research related to academic ethics deals with issues such as ethical responsibilities 
of academicians, principles and standards of academic ethics (e.g. Callahan, 1982; 
Schurr, 1982; Shenas, 1994; Pinar, 2002; Gbadamosi, 2004; Murray, Gillese, Lennon, 
Mercer & Robinson, 2006), need for and functions of academic ethics (e.g. Rezaee, 
Elmore & Szendi, 2001), reflections of ethical principles on academicians' attitudes 
and behaviors (e.g. Mccabe & Butterfield, 2003), academic dishonesty (e.g. Kumar 
2008; Simon, Carr, Deflyer, Mccullough, Morgan, Oleson & Ressel, 2001; Kidwell, 
Wozniak & Laurel, 2003; Mccabe, Trevino & Butterfield, 2001; Knight & Auster, 
1999), unethical behaviors of academicians based on students' opinions (e.g. Mckay, 
Kidwell & Kling, 2007; Brimble& Stevenson-Clarke, 2005), non-ethical behaviors of 
academicians in general (eg. Mason etal., 1990; Bruhn, Zajac, Al-Kazemi & Prescott, 
2002; Macfarlane & Saitoh, 2008; Robie & Kidwell, 2003) and punishment of non- 
ethical behaviors (eg. Wenger, Stanley, Korenman, Berk & Liu, 1998). 

As Kelley, Bradley and Demott (2005) stated, while there is a great deal of 
research dealing with ethical codes of students and their effects on students' 
behaviors, there is a scarcity of research that examines what the ethical 
responsibilities of academicians should be and the extent to which academicians 
adopt these responsibilities. It can be argued that national and international studies 
only reveal the opinions of a limited number of academicians from certain specific 
fields. These studies focus on which behaviors are viewed as ethical and which are 
not in the academic world by academicians and where the violation of academic 
ethics is mostly observed. 

Furthermore, in local and foreign literature, there is no classification or evidence 
regarding academicians' responsibilities to profession, colleagues, students, 
university and community. Thus, the primary purposes of this study are to (1) 
determine the responsibilities of academicians in terms of the aforementioned 
dimensions; (2) determine to what extent academicians adopt the ethical 
responsibilities to their profession, colleagues, students, university and community; 
(3) determi ne to w hat extent thei r col Ieagues fuIfi 11 these responsi bi I ities. 

The present study looks at the extent to which academic ethical responsibilities 
are adopted by academicians and their opinions about to what extent their colleagues 
fulfill them in relation to some variables which are academic title, gender and 
academic discipline. Moreover, it presents the opinions of academicians from the 
medical sciences, natural sciences and social sciences about academic ethical 
responsibilities in the form of interdisciplinary comparison, which is believed to 
make an important contribution to the literature. The findings of the study can be 
generalized to all of the academicians working at the medical, engineering and 
education colleges in Turkey. The present study is also expected to raise awareness 
on what the academic responsibilities of academicians should be at universities, 
generate more sensitivity to adherence to academic responsibilities and develop 
academic ethical culture at institutions of higher education. 
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Method 

R esearch D esign 

This study was designed to be a descriptive survey which offers a snapshot of a 
current situation or condition of Turkish academicians' opinions about the academic 
ethical responsibilities of faculty. 

Sample 

The universe of this study consists of 14058 academicians, which can be 
represented by 381 academicians with a =.05 significance and 5% tolerance level 
(Anderson 1990; Cited in Balci, 2010, 102). In line with the purpose of this study, 
academicians from each of 12 regions, 12 universities, 36 colleges and three titles 
were randomly selected. Sixty-one percent of the participants are from the colleges of 
medicine, 23.5% of them are from the colleges of engineering and 15.5% of them are 
from the col leges of education. Forty-one percent of the academicians are professors, 
20.7% of them are associate professors and 37.5% of them are assistant professors. 
Sixty-nine percent of them are male and 31% are female. 

R esearch Instruments 

The data were collected with five scales including academic responsibilities. In 
order to form the scales, a comprehensive review of the works published by 50 
universities from 13 countries was performed. 

1 /alidity and R eliability 

At the end of this review, an item pool from the detected academic 
responsibilities of ethics was formed and five scale drafts related to the academic 
responsibilities of ethics were developed. A pilot study was conducted with 100 
academicians not included in the sampling. The reliability coefficients of the scales 

are as follows; a=.71, .86, .88, .80, and .81. 

Procedure 

Participants responded to each item on the five-point Likert scale. In the column of 

academicians' adoption of academic ethical responsibilities, the scoring is from "Never 
Adopt (1)" to "Completely Adopt (5)." In the evaluation of arithmetic means, these 
intervals were used: "1.00-1.79," never adopt/never fulfill; "1.80-2.59," little 
adopt/little fulfill; "2.60-3.39," moderately adopt/moderately fulfill; "3.40-4.19," adopt 
a great extent/fulfill to a great extent;" and "4.20-5.00," completely adopt/completely 
fulfill. 

D ata Analyses 

Data analysis was achieved by means of the descriptive statistical techniques such as 
percentage, frequency and arithmetical. In order to find out whether academicians' 
perceptions related to academic responsibilities were significantly different in terms of 
their gender, a t-test was used; in addition, title and academic discipline variables were 
tested with One-Way A nova. 
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Results 

Findings Related to Academicians' Responsibilities towards their "Profession" 

While academicians adopt all of the responsibilities in the dimensions of 
"responsibilities towards profession" completely (X=4,28), their colleagues fulfill 
these responsibilities to a great extent (X = 3,72). Academicians most often adopt 
"continuously improving their academic competencies" (X = 4,71) and "being fair 
and just in their academic works" ( x =4,70). The least adopted two responsibilities 
are "staying away from activities which may disrupt their academic correctness and 

impartiality" (X=3, 93) and "informing authorities in case of ethical violations" (X = 

3,66). Two responsibilities thought to be fulfilled most by colleagues are 

"presenting scientific facts without distorting" (X = 4,29) and "being fair and just in 
their academic works" (X =4.17). Two responsibilities thought to be fulfilled least by 
colleagues are "staying away from activities which may disrupt their academic 
correctness and impartiality" (X = 3,17) and "informing authorities in case of ethical 
violation" (X =3,66). 

Findings Related to Gender, Title and Academic Discipline Variables regarding "Ethical 
Responsibilities towards Profession" 

Gender. There is no gender-based significant difference in the adoption level 
[t(385)=0,ll, p < .05], H owever, there is a significant gender-based difference in their 
colleagues' fulfillment level [t(385) =1,20, p >.05], 

Title. There is a title-based significant difference among the academicians' level of 

adoption to their responsibilities [F(2.384) =5.144; p<0.05]. Professors adopt their 

responsibilities more than assistant professors (X = 29.14) and associated professors 

adopt their responsibilities (X=30, 54) more than both professors and assistant 
professors. No significant difference was found between the academicians' titles and 
their level of adoption of ethical responsibilities [F(2,384) =2,344; p>0.05]. 

Academic discipline. According to the academic discipline variable, a significant 
difference was found in the dimension of academicians' responsibilities towards 
profession [F ( 2 , 384 ) =11,385; p<0.05]. Academicians from colleges of medicine 

(X=30,50) adopt their responsibilities toward profession more than the academicians 
of engineering (X=28,30) and education (X= 30,30). No significant difference was 

found related to the academic discipline variable among the academicians' opinions 
about their colleagues' fulfillment with the "responsibilities towards profession" 

[F(2,384)=,551; p>0.05]. 

Findings related to Academicians' Ethical Responsibilities towards Their "Colleagues" 

The academicians stated that their colleagues "completely" fulfill their 
responsibilities towards their colleagues (X= 4 , 35 ) and they carry out these 
responsibilities (X= 3,82) "to a great extent." Academicians most often adopt 
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"acknowledging the contributions of their colleagues in cooperative works" (X = 
4,90) and "properly citing their colleagues' ideas and findings" (X =4,82). The least 
often adopted responsibilities are "while making evaluations, not being biased due to 

the influence of their super -ordinates and colleagues" (X = 3,70) and "being open to 
their colleagues' criticisms " (X = 3,93). Academicians think that their colleagues 
most often fulfill "being respectful to the academic freedom of colleagues" (X =4,38) 

and "being respectful to colleagues" (X = 4,33). On the other hand, "not being biased 

due to the influence of their super-ordinates and colleagues, while making 

evaluations" ( X = 3,25) and "being open to their colleagues' criticisms" ( X = 3,40) 
are taught to be fulfilled relatively less often. 

Findings Related to Gender, Title nnd Academic Discipline Variables regarding "Ethical 
Responsibilities towards Colleagues" 

Gender. No gender-based significant difference was found among the 
academicians' levels of adoption of the responsibilities [t(385)=1.79, p>.05] and their 
opinions about their colleagues' levels of fulfillment with these responsibilities 
[t(385) =3.63, p >.05], 

Title. There is not a significant difference in this dimension [F(2,384)=l,085; 
p>0.05] and the level of their colleagues' fulfillment of these responsibilities [F(2,384) 
=11,385; p>0.05] in relation to the title variable. 

Academic discipline. The academicians (X = 53,23) working in the colleges of 

medicine adopt the ethical responsibilities more than the academicians (X = 49,95) 
working in the colleges of engineering [F( 2 , 384 > =7,350; p<0.01]. 

Findings Related to Academicians' Ethical Responsibilities towards "Students" 

While the mean score for the academicians' adopting their responsibilities 
towards students is X= 4.46, the opinions about their colleagues' fulfillment with 
these responsibilities is X= 4.07. Most often adopted (X = 4 , 99 ) and most often 

fulfilled responsibility (X = 4 , 58 ) was found to be "avoiding discriminative 
behaviors based on religion, language, ethnicity, ideas, gender, sexual tendencies, 

age, or handicaps against their students." The academicians adopt these 
responsibilities relatively less often: "Encouraging students to freely think and 

express their opinions" (X=3,80) and "Avoiding behaviors which may somehow be 
abusive for students" (X = 4,88). The academicians think that their colleagues fulfill 
these responsibilities relatively less often: "being available during office hours and if 

there is any change, announcing it in advance" (X=3,52) and "arranging the office 
hours in such a way as to be available for students and announce them in advance" 

(X = 3,53). 

Findings Related to Gender, Title and Academic Discipline Variables regarding 
"Responsibilities towards Students" 
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Gender. No significant difference was observed according to gender among the 

academicians' opinions in terms of adoption levels of responsibilities towards 
students [t(385)=0.39, p >.05] and their opinions about their colleagues' levels of 

fulfillment [ t(385)=[1.44, p >.05], 

Title. There is no significant difference according to title-variables among the 

academicians' levels of adoption [F(2,384) = ,565; p>0.05] and their colleagues' levels of 

fulfillment [F ( 2 , 384 ) = ,491; p>0.05]. 

Academic discipline. There is no significant difference related to the academic 

discipline variable among the academicians' levels of adoption [F (2,3841=2,601; p>0.05] 
and their opinions about their colleagues' levels of fulfillment [F(2,384) =2,601; p>0.05]. 

Findings Related to Academicians' Ethical Responsibilities towards Their ''University" 

While mean score for academicians' adoption of responsibilities towards 
university is X= 4,37, the mean score for their opinions about their colleagues' 
fulfillment with these responsibilities is X = 3,99. Academicians most often adopt 
"Protecting the resources of university, and using them effectively and efficiently" 

(X = 4,63) and "Not neglecting their responsibilities towards university to participate 
in any activity outside university" (X = 4,59). The least often adopted 
responsibilities in this dimension are "Informing university in advance of their 

intention to quit their position so as not to cause any trouble for university" (X = 
4,07) and "Avoiding declaring their personal opinions as if they were the opinions of 
university" (X =4,18). 

Two responsibilities that academicians think that their colleagues fulfill the most 

are "Not neglecting their responsibilities towards university to participate in any 
activity outside university (X= 4,32) and "being willing to accept the duties 

complying with their qualifications" (X = 4,29). On the other hand, 
academicians think that the least fulfilled responsibilities by their colleagues are 

"informing university in advance of their intention to quit their position so as not to 

cause any trouble for university" (X= 3,70) and "protecting the resources of 
university, and using them effectively and efficiently" (X =3,71). 

Findings Related to the Gender, Title and Academic Discipline Variables regarding 

"Ethical Responsibilities towards University" 

Gender. There is no significant difference among the academicians' levels of 
adoption [t(385)=0.46, p> .05] and their opinions about their colleagues' levels of 

fulfillment [t(385)=1.20, p >.05] according to gender. 

Title. There is no significant difference among the academicians' levels of 

adoption to their responsibilities towards university [F( 2 , 384 ) =0.652; p>0.05] and their 
opinions about their colleagues' levels of fulfillment with these responsibilities 
[F(2,384)=0.293;p>0.05] according to title. 
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Academic discipline. There is no significant difference related to the academic 
discipline variable among the academicians' level of adoption to their 
responsibilities towards university [F ( 2 , 384 ) =1.914; p>0.05] and their opinions about 
their colleagues' level of fulfillment with these responsibilities [F (2,384) =1.694; 
p>0.05]. 

Findings Related to Academicians' Ethical Responsibilities towards Their " Society" 

While the academicians completely adopt their responsibilities towards society 

(X = 4.55); their colleagues' fulfillment level is "much" (X = 3.92) with these 
responsibilities. The responsibilities most often adopted by the academicians are 

"Being sensitive towards societal issues and protecting society's interests" ( X =5.00) 
and "Playing an active and effective role in society's economic, cultural and 
intellectual development" (X = 4.67). The academicians less often adopt these 
responsibilities: "avoiding behaviors that may be harmful to the credibility and 
stability of society" (X = 4.18) and "regarding serving society as a societal 
responsibility" (X =4.43). 

Academicians think that their colleagues fulfill these responsibilities the most; 

"being sensitive towards societal issues and protecting society's interests" (X =4, 35) 
and "separating personal opinions from scientific findings while addressing society" 
(X = 4 , 27). On the other hand, the academicians think that their colleagues fulfill 
these responsibilities the least: "playing an active and effective role in society's 

economic, cultural and intellectual development" (X = 3,63) and "avoiding 
behaviors that may be harmful to the credibility and stability of society" (X = 3,64). 

Findings Related to the Gender, Title and Academic Discipline Variables regarding 
"Ethical Responsibilities tmvards Society" 

Gender. In this dimension, there is no significant difference according to gender 

among the opinions of academicians' levels of adoption [t(385)=0.63, p>.05] and their 
colleagues' levels of fulfillment [t (385) =0.18, p>.05]. 

Title. There is no significant difference according to title among the academicians' 
levels of adoption to their responsibilities towards society [F < 2 , 384 ) =2.258; p>0.05] and 
their opinions about their colleagues' levels of fulfillment with these responsibilities 
[F(2,384) =.792; p>0.05]. 

Academic discipline. The academicians working at the colleges of medicine adopt 
the responsibilities towards society (X = 23,28) more than those working at the 
colleges of engineering (X =21,64) [F ( 2 , 384 ) =3,393; p<0.01]. 

The academicians' levels of adoption of their responsibilities towards society 

display some differences favoring the academicians working at the colleges of 
medicine as in the cases of responsibilities towards profession and colleagues. The 
academicians working at the colleges of medicine adopt these responsibilities more 
than their counterparts at the colleges of engineering and education. This, as stated 
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before, indicates that academicians working at the col leges of medicine attach greater 
importance to the concept of ethics as an internal part of their profession and they 
have greater awareness of their responsibilities as academicians. There is no 
significant difference related to the academic discipline variable among the 
academicians' opinions about their adoption level to their responsibilities towards 
society and their colleagues' fulfillment of these responsibilities [F (2,384) =,417; 
p<0.01]. 


Discussion and Conclusion 

This survey has attempted to identify ethical responsibilities of academicians in 
various dimensions and it highlights a very high level of agreement from the 
perspectives of Turkish academicians in several areas of academic responsibility. 
While the academicians "completely" adopt their responsibilities towards profession, 
colleagues, students, university and society, they think that their colleagues fulfill 
these responsibilities "much." This shows that academicians' adoption level of the 
academic responsibilities is above their fulfillment level. One possible reason for this 
will be academicians' unawareness of their responsibilities related to this area. In 
parallel with their unawareness, academicians may not have internalized some of 
these responsibilities. The dimension "responsibilities towards students" includes 
the responsibilities most adopted and fulfilled by the academicians. On the other 
hand, academicians' adoption and fulfillment level of ethical responsibilities towards 
profession is relatively lower than the other dimensions. 

With this research, it is concluded that academicians least often adopt and fulfill 
the responsibility of whistleblowing any unethical practices to the authorities. In 
preventing unethical behavior, it is necessary to grasp the importance of 
whistleblowing as a virtuous behavior in academia and it should be encouraged as 
often as possible. This role will be undertaken by the ethical commissions or 
university administrations. For this purpose, whistleblowers should be protected 
with some precautions such as keeping their identity confidential against the threads 
of losing their job or being excluded by colleagues. According to Jubb (1999), 
whistleblowing is characterized as a "dissenting act of public accusation against an 
organisation which necessitates being disloyal to that organisation." Therefore, 
whistleblowers are a good example of people speaking out against illegal or 
unethical practices within the organizations (Alfrod, 2001). Informing authorities in 
case of ethical violations is relatively overlooked and this may be because of the 
sense of pity or the fear of being subject to enmity or hatred of the accused or other 
colleagues (Williams, 2005, 85). 

Two reasons for not appropriately and effectively punishing unethical behaviors 

in the field of medicine are stated to be "systematic negligence of unethical 
behaviors" and "whistleblowers' being considered disloyal by their institutions" by 
Rhodes and Strain (2004). As a result, there is a failure in the efforts to establish 
ethical working environments. The present study revealed that "informing 
authorities on ethical violations" is the responsibility least often adopted and thought 
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to be fulfilled the least often by colleagues. Hence, this finding concurs with the 
findings of other studies. However, as stated by Rhodes and Strain (2004), in order to 
create an ethical working culture, the whistleblowers should be viewed as 
cooperative colleagues and valuable members of the institution by the other workers 
and the institution itself rather than as enemies so that unethical behaviors can be 
prevented. 

Associated professors adopt these responsibilities the most often and they are 
followed by professors and assistant professors. One possible reason may be that 
assistant professors, at the beginning of their academic career, are not fully aware of 
their academic ethical responsibilities towards their profession. Thus, even if they 
observe unethical practices, they may not be aware of their inappropriateness. For 
this reason, academicians in the beginning of their careers should be trained on their 
responsibilities and roles as academicians. Another possible reason may be that 
associate professors are more sensitive to ethical issues than their senior and junior 
colleagues and professors tend to become less sensitive about their responsibilities or 
inured to unethical practices as the time passes. 

Academicians from colleges of medicine adopt their responsibilities toward 
profession more often than the academicians of engineering and education. An 
underlying reason for this result may be because of the importance attached to the 
ethics in the col leges of medicine. As stated by Williams (2005,13), ethics has been an 
indispensable part of medicine since the time of Hypocrites (5th century B.C.). In 
other words, ethics is fundamental to medical applications. When the history of the 
ethical responsibilities of physicians in Turkey is considered, some documents date 
back to the Ottoman Era, before the foundation of Turkish Republic. It is clear that 
even in that era, there were some attitudes and behaviors expected from the 
physician in some of these documents, there are even special parts reserved only to 
talk about the issue of ethics in the profession. First, an incorporation of the ethical 
values into curriculums dates back to the 19th century. Secondly, it is clear that since 
1874, medical schools of the Ottoman State had courses dealing with ethical values 
and this continued up to the foundation of the Republic. After the foundation of the 
republic, ethical responsibilities of physicians were taught in a required course called 
"Medical Deontology." Today, these are taught to the students of the colleges of 
medicine in a course called "Medical Ethics" and have contemporary content (Aydm, 
2006; Terzioglu, 1988; Sari, 1988). 

Because of the close connection between ethics and the structure of the 
profession, the instruction of ethics is an indispensable part of the training of a 
physician. Hence, it appears that ethical principles are more often adopted in the 
field of medicine when compared to other fields and therefore, academicians 
working in the field of medicine develop a better awareness of ethical 
responsibilities. In recent years, more importance has been attached to courses 
dealing with ethics in the colleges of engineering and education. Thus, in preventing 
unethical behaviours within the university, ethics training, professional ethics, 
science philosophy and research methods should be a part of the curriculum in all 
graduate programs and disciplines. 
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The "Responsibilities towards profession" dimension includes the least adopted 
responsibilities and also those least fulfilled by the colleagues. Birch, Elliott and 
Trankel (1999), on the other hand, in their study dealing with "a portrait of an ethical 
professor," defined the academicians' responsibilities towards the university as a 
gray area as the academicians were found to beundecided in most of their responses 
to the behaviors presented in this category. Based on this definition, a gray area in 
the present study can be viewed as their responsibilities towards profession and their 
opinions about their colleagues' level of fulfillment with these responsibilities. 

Colleges of medicine academicians adopt ethical responsibilities more than their 
counterparts working in other colleges. This difference may be a result of the fact that 
deontology and ethics courses have been an integral part of the curriculums of 
medical colleges for a long time and that the professional responsibility perception 
and ethical awareness of the members of this profession are more developed. 
Moreover, articles 37, 38, 39 and 40 of Medical Deontology Law regulating the ethical 
responsibilities in the interactions among the professionals state that "physicians 
should conduct good professional relations among themselves and ethically support 
each other." If there are profession- related conflicts among physicians, they first try 
to find solutions on their own; if they cannot solve these conflicts, then they carry the 
situation to their association. Consequently, academicians of medicine attach a 
greater importance to the concept of ethics as an internal part of their profession and 
they have greater awareness of their responsibilities as academicians 

Academicians think that their colleagues fulfill these responsibilities relatively 
less often: "being available in the office hours and if there is any change, announcing 
it in advance" and "arranging the office hours in such a way as to be available for 
students and announcing them in advance." Our finding supports the findings of 
M ason et al. (1990), reporting "not showing up for students' appointments" as one of 
the most frequently occurring issues among marketing academicians." The 
responsibilities towards students are both most adopted and fulfilled by colleagues. 
That is, responsibilities towards students are the areas to which the academicians are 
the most sensitive to in terms of their responsibilities. 

Academicians most often adopt "protecting the resources of university, and using 
them effectively and efficiently" and "not neglecting their responsibilities towards 
university to participate in any activity outside university." These findings of the 
present study are similar to those of Lewellyn (1996), who investigated the ethical 
attitudes of the academicians working in the field of "information systems." Seventy- 
seven percent of the participants of that study found that "neglecting university 
responsibilities due to outside employment" unethical ranging from moderately 
unethical to extremely unethical. 

Two responsibilities that academicians think that their col leagues fulfil I the most 

often are "not neglecting their responsibilities towards university to participate in 
any activity outside university and "being willing to accept the duties complying 
with their qualifications." Consistent with this finding, Birch et al. (1999) found that 
half of the participants working at Montana University think that "avoidance of 
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committee responsibilities" is unethical and the other half is divided into two as 

those who are undecided and those who find it ethical. 

In our research, academicians think that "informing university in advance of their 
intention to quit their position so as not to cause any trouble for university" and 
"protecting the resources of university, and using them effectively and efficiently" 

are relatively neglected responsibilities. This finding is in line with the findings of 
Mason et al. (1990), reporting "using university resources in one's consulting practice 
without paying for that use" is one of the most severe occurrences among faculty 
practices. This study provides a comparison between three different disciplines 
representing the views of academicians from social, medical and life sciences. Based 
on thisstudy, further research may be conducted focusing on the other disciplines of 
academia such as law, political sciences, and dentistry. 
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Turk Universitelerinde Akademik Etik: Tip, Miihendislik ve Egitim 
Fakiiltelerindeki Akademisyenlerin Algilari 

Atif: 

Aydin, 1., Demirkasimoglu, N„ & Alkin, S. (2012). Academic ethics in turkish 
universities: Perceptions of academicians from engineering, medicine and 
education colleges. Egitim Arastirmalari-Eurasian Journal of Educational Research, 
49, 41-60. 

(Ozet) 

Problem Durumu: Ogretim tiyeleri, bilim insanlari olarak, bilginin ara§tirilmasi ve 
ozgiirce agiklartmasma, ogrencilerin yetistirilmesine, toplumun katihmma ve kamu 
hizmetlerine ozel bilgi ve becerileri ile profesyoneller olarak katkida bulunurlar. 
Toplumlarm ve insanligin gelismesine gok onemli katkilarda bulunan iiniversitelerin 
islevlerinin gelismesinde ogretim iiyelerinin akademik etik degerleri son derece 
onemli bir yer tutmaktadir. Son yillarda cokca giindeme gelen etik konusu 
kapsaminda, mesleki etik kodlarm gelistirilmesine ili§kin gali§malar bir hayli ilgi 
odagi olmustur. Hemen hemen tiim meslekler, meslek iiyelerinin davrani§larmi 
kontrol edecek ya da davrani§larma rehberlik yapacak etik kodlar gelistirmenin 
gerekli oldugunu kabul ederler. Bu arastirmamn problemi, Tiirk kamu 
iiniversitelerinin tip, miihendislik ve egitim fakiiltelerinde ogretim iiyelerinin 
(profesor, docent ve yardimci docent) etik ilkeleri benimseme ve meslektaslarimn bu 
ilkelere uyma durumuna iliskin g6rii§lerinin ne oldugudur. Bu arastirmada, 
oncelikle ogretim iiyelerinin akademik etik yukiimliiliiklerinin neler olmasi 
gerektigine yonelik bir cerceve cizilmi§, saglik, fen ve sosyal bilimler alanlarmda 
gorev yapan ogretim iiyelerinin akademik etik ilkelere ili§kin gorii§leri alanlar arasi 
bir kar§ila§tirmaya olanak saglayacak bicimde incelenmi§tir. 

Arastirmamn Amaci: Bu ara§tirmada ogretim iiyelerinin; meslege, meslekta§lara, 
ogrencilere, topluma ve iiniversiteye kar§i akademik etik yiikiimluliikleri benimseme 
ve meslekta§lanmn bu yiikiimliiliiklere uyma diizeylerine ili§kin gorii§lerinin 
akademik unvan (profesor, docent, yardimci docent), cinsiyet ve alan (tip, 
miihendislik, egitim fakiilteleri) degi§kenleri bakimindan incelenmesi amaclanmi§tir. 

Arastirmamn Yontemi: Temel amaci, Tiirkiye'de kamu universitelerinde gorev yapan 
akademisyenlerin akademik etik ilkeleri benimseme ve bu ilkelere meslekta§larmm 
uyma diizeylerine ili§kin goru§lerinin belirlenmesi olan bu ara§tirma, gecmi§te ya da 
halen var olan bir durumu oldugu §ekliyle betimlemek amacinda oldugundan 
tarama modelindedir. Arastirmamn hedef evrenini Tiirkiye'deki iiniversitelerin tip, 
miihendislik ve egitim fakiiltelerinde gorev yapmakta olan ogretim tiyeleri (profesor, 
docent ve yardimci docent) olu§turmaktadir. Ara§tirmada 3 alt evren kullaralmi§, 
arastirmamn orneklemine 381 ogretim iiyesi almmistir. Arastirmada ornekleme 
alman iller ve tiniversiteler, Devlet Planlama Teskilati veTiirkiye Istatistik Enstitiisii 
tarafmda olusturulan "Istatistiki Bolge Birimleri Simflandirmasi (NUTS)" esas 
almarak secilmistir. Arastirmada her alt evrenin evrende temsil edilebilmesi icin 
oncelikle 12 bolgenin her birisinde tip, miihendislik ve egitim fakiiltesi bulunan 
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iiniversiteler arasindan bir iiniversite, o bolgeyi temsil etmek iizere basit yansiz 
ornekleme bigiminde segilmi§tir. Ara§tirmanm verileri, "Kamu Universitelerinde 
Gorev Yapan Akademisyenlerin Akademik Etik ilkeleri Benimseme ve 
Meslekta§larmm Bu ilkelere Uyma Diizeyleri Olgegi" ile toplanmi§tir. 

Ara§tirmaya Tip Fakiiltelerinden 236, Miihendislik Fakiiltelerinden 91, Egitim 
Fakiiltelerinden 60 olmak iizere 387 ogretim iiyesi katilmi§tir. Ogretim iiyelerinin 
162'si Profesor, 8(7 i Dogent ve 145'i Yardimci Dogentlerden olu§mu§tur. 
Ara§tirmamn verileri, "Kamu Universitelerinde Gorev Yapan Akademisyenlerin 
Akademik Etik ilkeleri Benimseme ve Meslekta§imn Bu ilkelere Uyma Diizeyleri 
Anketi" ile toplanmi§tir. Anketin geli§tirilebilmesi igin, 15 iilkedeki 50 iiniversitenin 
yayimladigi akademik etik ilkelerden yararlamlmi§tir. Ankette bulunan ifadelere 
verilen yamtlar, akademisyenlerin akademik etik ilkeleri benimseme stitununda "Hig 
Benimsemiyorum" segeneginden "Tam Benimsiyorum", segenegine; meslekta§larmm 
Uyma dtizeyine ili§kin gorii§leri siitununda "Hig Uymuyorlar" segeneginden "Tam 
Uyuyorlar" segenegine l'den 5'e dogru sayisal degerler verilerek puanlanmi§tir. 

Ara^tirmamn Bulgulan: Ogretim iiyeleri akademik etik yukiimlulukleri meslege, 
meslekta§lara, ogrenciye, tiniversiteye ve topluma kar§i yukiimliilukleri 
boyutlarmda "tarn" benimserken, meslekta§larmm bu yiikiimliilukleri "gok" 
uyduklarmi dii§iinmektedir. Akademisyenlerin akademik etik ilkelere uyma diizeyi, 
bu ilkeleri benimseme diizeyinin altinda kalmaktadir.Akademisyenler, "ogrencilere 
kar§i yukiimliilukleri" ilk sirada, "meslege kar§i ytiktimliiliikleri" ise son sirada 
benimserken, meslekta§lanmn "ogrencilere kar§i yukiimliilukleri" ilk sirada, 
"meslege kar§i yukiimliilukleri" ise son sirada yerine getirdigini dii§iinmektedir. 
"Ogrencilere kar§i yukiimliilukler" boyutundaki ilkeler, akademisyenler tarafmdan 
hem en fazla benimsenen hem de meslekta§larimn en fazla uydugu dii§iinulen 
boyuttur. Diger yandan, "meslege kar§i yukiimliilukler" boyutunda yer alan ilkeler, 
goreli olarak akademisyenlerin daha az benimsedikleri ve meslekta§larmm dalia az 
uyduklarmi dti§iindiikleri ilkelerden olu§maktadir. 

Akademisyenlerin gorii§leri cinsiyet degi§kenine gore yalmzca, "meslege kar§i etik 
ilkeler" alt boyutunda anlamli farklilik gostermektedir. Buna gore, kadm 
akademisyenler erkek akademisyenlere gore meslekta§larmin "meslege kar§i etik 
ilkelere" daha fazla uyduklarmi dii§iinmektedir. Bunun di§indaki boyutlarda 
cinsiyet degi§kenine gore anlamli farklilik bulunmamaktadir. Meslege kar§i etik 
yiikiimliilukleri, profesorler, yardimci dogentlere; dogentler ise profesorlere ve 
yardimci dogentlere gore daha fazla benimsemektedir. Tip fakiiltelerinde gorev 
yapan akademisyenler, miihendislik ve egitim fakiiltelerinde gorev yapan 
akademisyenlerden "meslege kar§i yiikiimltiltiklerini" daha fazla benimsemektedir. 

Akademisyenlerin akademik etik ilkeleri benimseme diizeyleri, "meslege" ve 
"meslekta§lara kar§i yukiimliilukler" boyutlarmda oldugu gibi, topluma kar§i 
yukiimliilukler boyutunda da alan degi§kenine gore tip fakiiltelerinde gorev yapan 
akademsiyenler lehine farklila§maktadir. Tip fakiiltelerinde gorev yapan 
akademisyenler, sozii edilen boyutlardaki etik ilkeleri, egitim ve miihendislik 
fakiiltelerinde gorev yapan akademisyenlerden daha fazla benimsemektedir. 
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A rasjtirmamn Sonuglctri ve Onerileri: Ara§tirmada, akademisyenlerin etik ihlalleri 
yetkili makamlara bildirme ilkesini benimseme ve meslekta§lanran uyma duzeyinin 
meslege kar§i etik yukiimliilukler arasmda son sirada yer aldigi sonucuna 
ula§ilmi§tir. Etik di§i davram§m yetkili makamlara bildirilmesinin etik di§i 
davram§m onlenmesindeki oneminin ve erdemli bir davram§ oldugunun 
akademisyenlere kavratilmasi ve bu davram§m mumkxin oldugunca te§vik edilmesi 
gerekmektedir. Bu rol, tiniversitelerin etik kurullar ya da iiniversite yonetimlerince 
iistelenilebilir. Universitelerin lisans programlarmda trim disiplinlerde etik egitimleri 
ve mesleki etik kodlar, egitim programmm bir pargasi olmalidir. CTunkti, etik 
davrani§ sadece akademinin degil, tiim mesleklerin bir gerekliligidir. Akademik etik, 
aslmda meslek etiginin akademisyenlerin i§ gevresinde uymalari gereken toplumsal 
ve bilimsel sorumluluklari kapsamaktadir. Etik davram§in egitimlerle ogretilmesi ve 
igselle^tirilmesi her zaman mtimkun olmasa da egitim, etik deger ve ilkelerin 
onemine kar§i farkmdalik ve duyarlilik geli§tirilmesinde yararli olacaktir. Bunun 
yamnda hizmete yeni ba§layan akademisyenlerin de, bir akademisyen olarak, 
"meslege", "meslekta§lara", "ogrenciye", "iiniversiteye" ve "topluma" kar§i 
yiikumluluklerini ve rollerini, ilgili mevzuat ve diizenlemeleri de igeren etik 
egitimlerinin verilmesi yerinde olacaktir. 

Anahtar SozciMer: Akademik etik, akademik yukumltiliik, akademik etik kodlar 



